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The Art, Science, Craft triangle was developed by Henry Mintzberg
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The Scientific Marxism of Soccer:
Kiev 1970s

“rewards a very specific style of play: physical
and frenetic. Players work tirelessly to compile
points. They play defense more aggressively than
offense, because that’s where points can be
racked up.

In stifling individual initiative, (it) mimicked the
Soviet regime under which it was conceived.
Nothing in Lobanovsky’s point valuation
measures creativity or daring. A vertical pass
recelves the same grade as a horizontal pass; a
spectacular fake means nothing”.
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Among the 15 factors that the
study found to be associated
with high performance was the
use of performance metrics that
were generally regarded as
meaningful, fair, broad, varied
and sensitively applied.



Imposing small, energy-
efficient cars on the North
American market.




Which medical specialization has the least

representation among women?
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Solidarity:

The Fellowship of the
Trall

Our Research Team




Solidity of Evidence & Expertise
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THE DEATH
OF EXPERTISE

The Campaign Against —
Established Knowledge

and Why it Matters
® o

TOM NICHOLS

“Nobody’s an expert at anything
and we're just here to learn and
grow and be the best that we
can be, being respectful of
everyone'’s level and entry point
(and) building strong
relationships”.




Caring for the
Team

To Care for The
Thing

Our Research Team




Small Data as well as Big Data

Our Res




The graveyards of U.S. educational reform
are littered with once-promising innovations
that were poorly understood, superficially
implemented, and consequently pronounced
ineffective.

Catherine Lewis



