e understand that

it’s dangerous to let

a lot of 1deas out of
the bag, some of which may be
bad. But there’s something
that’s more dangerous, and
that’s not to have any new
ideas at all at a time when the
world 1s closing in on you.

So if were going to suffer,
we'e going to do it the right
way, and were going to come
out fine.

—AFT QuEST Conference
Washington, D.C.
July 1985
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Al Is Elected

Conwvention Proceedings
Toronto, Canada / August 1974

President Selden: I call on the Chairman of the
Elections Committee for a report.

Delegate G. Donald White: The report of the
Elections Committee is as follows:

Elected for President, Albert Shanker.
(Applause)

BENES]

Shanker’s Resolution

To Commend Selden

Conwvention Proceedings
Toronto, Canada / August 1974

President Selden: Who’s next?
[Cry of “microphone 4]
President Selden: For what purpose?

President-elect Shanker: I move to suspend the
rules for placing before this convention the following
resolution—that the AFT express its deep appreciation
to Dave Selden for his outstanding contributions to
teacher unionism throughout the years.

[Applause and cries of support]

President Selden: All those in favor of suspending
the rules for this purpose say “aye,” opposed “no.” It has
unanimously carried. It carried and the resolution is
now before you.

President-elect Shanker: I'd like to speak on the
resolution, Mr. Chairman. I think there are many dele-
gates here who have been teachers or members of the
AFT over the last 25 years, and it is impossible to over-
state the contribution Dave Selden has made.

In 50, ’52, and ’54 we had a national organization of
under 50,000 members, with no thought that such an
organization should ever expect collective bargaining
because collective bargaining would mean that the ma-
jority would rule and nowhere were we a majority. He
sold the idea in the union, and after he brought it to
fruition in New York, he went from city to city con-
vincing skeptical local leaders that this was the way to
go. In doing this, he not only built the AFT, but revo-
lutionized the NEA as well, turning it into a union
rather than its traditional association mold.

Then there was the policy of no contract, no work,
and the fact that teachers like other workers could use
the strike effectively. Third was the notion of merger,
which Dave did not come to last year or the year be-
fore or three years ago. I remember talking to him in

the early ’50s before we had even achieved collective
bargaining and before we used the strike as a weapon.

He spoke to many of us that, years down the road,
when we built a bigger union, the teachers of the coun-
try would have to get together—merger was his goal
for many more than 20 years. He had the courage to do
things that others did not. And I think one of the great
contributions that he made, a few years ago, at great
political risk, was to mandate affiliations of locals with
their state federations. It is very difficult when we think
of the more than fifty years that this organization ex-
isted without state federations in most places.

I could go on with this list, but I think, at this par-
ticular moment, all of us should spend a little bit of
time thinking that [without Dave Selden] none of us
would have the union we have today or would be pur-
suing the things that we are pursuing. None of us
would have the hopes of achieving what we want to
achieve for teachers in the union movement if Dave
had not been with us all these years and had not done
the things that he did. Thank you.

[The assembly arose and there was sustained applause]

President Selden: Thank you very much. Thank

you very much. Thank you very much.
Delegate: Mr. Chairman, —

President Selden: If we could have a little more
order.
[The assembly sang “Solidarity Forever”]

Those Days Are

Gone Forever

From “The Way It Really Is”
Phi Delta Kappan / February 1974

For over one hundred years teachers in this country
were powerless. I can remember the nice editorials we
used to get—editorials about how teachers are over-
worked and underpaid. It was the type of editorial you
read during Be-Kind-to-the-Handicapped Week. It
was full of sympathy for the powerless.

Things are a little different now. Teachers have a
voice. Not a controlling one. We can't do everything we
want. But, for the first time, were Aeard and we get a
response. We refuse to accept unilateral decisions from
above. We have the courage to challenge superinten-
dents, and we are willing to go to the press to explain
our case to the public. [Critics of teacher unions] can
cry all they want; they can try to bring back the good
old days when docile teachers obeyed every edict, how-
ever asinine. But it’s too late. Those days are gone for-
ever.

SENESY]
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Becoming a Disaster

From State of the Union Address, AFT Convention
Honolulu, Hawaii / July 1975

I think of the time when I was on the negotiating
team in New York City and we came very close to a
strike. The mayor of the city was there and other offi-
cials. We said, “We need money for salaries and for
class size”—and a number of things.

The mayor and the comptroller said, “We don’t have
the money; we don’t have it; we don’t have it.” That
was the only answer we got.

At that time we were a rather small union, and so we
went back with very little.

A number of months later, the end of that summer,
the tail end of a hurricane hit New York City. There
were many telephone poles down and there were floods
in the street, and the mayor appropriated $36 million
to take care of the damage the floods had done to the
city. Then, there was a tremendous snow storm and the
city appropriated another $15 million for emergency
snow removal.

And some months later, I met the mayor at a cock-
tail party and I said, “Do you remember when we were
negotiating with you last year, you said you didn’t have
the money; but then when the hurricane came, you
found millions of dollars; and when the snow storm
came, you found millions of dollars?”

He looked at me and said, “Al, those were disasters.”

Well, that was when I decided, if we wanted to suc-
ceed, we had to become a disaster, too.

[Applause]
By

Keep the Clock

From remarks to NYSUT Representative Assembly
New York City / March 1976

The New York State United Teachers was formed in
1972 through a merger of the NEA and AF'T affiliates in
New York state, but by 1976 conflicts between NYSUT and
the NEA national organization threatened the merger. The
Jollowing is an excerpt from a speech Al gave when the fate
of NYSUT was being debated. Soon after, NYSUT woted
overwhelmingly to sever ifs ties with NEA and remain an

AFT affiliate.

When this whole disaffiliation thing came along,
one evening I was reading a magazine and I ran into
something that I think is appropriate in this situation.
It is from a magazine called The Public Interest, pub-
lished in the winter of 1970, and it had a story about

what happened on April 11, 1969, two days after the
Students for a Democratic Society occupied University
Hall at Harvard University with a whole series of de-
mands that would have destroyed the academic struc-
ture of the university. And at one meeting a professor
stood up to speak to the faculty about what that partic-
ular group was doing.

He was talking to professors, some of whom were
sympathetic to some of the students’ demands, just as
some of us may feel that on one issue or another maybe
the NEA is closer to our particular views than

NYSUT is.
He said,

Your trouble is that you have not studied the litera-
ture of the subject. I am not going to give you a long
reading list, but I must summarize for you one single
item on that reading list. This is a fairy tale by Hans
Christian Andersen, a fairy tale that in the dark days of
Nazi occupation the Danes used so subtly and so effec-
tively. That fairy tale was called “The Most Unbeliev-
able Thing.”

There was a kingdom and in the kingdom there was a
king and he had a princess, and he was interested in the
progress of the arts. And at a certain point he announced
that he would give the princess in marriage to the man
who would accomplish the most unbelievable thing.

There was great excitement and tremendous com-
petition in the land. Finally, the day came when all
those prepared works had to be presented for judg-
ment. There were many marvelous things, but tower-
ing high above them was a truly wonderful thing. It
was a clock—a clock produced by a handsome young
man. It had a most wonderful mechanism showing the
calendar back and forth into the past and into the fu-
ture, showing the time, and intellectual and spiritual
figures of history throughout mankind were sculptured
around the clock. And whenever the clock struck,
these figures exercised most graceful movements.

And everybody, the people and the judges, said that,
yes, to accomplish a thing like that was most unbeliev-
able, and the princess looked at the clock and looked at
the handsome young man, and she liked them both
very much.

The judges were just about to pronounce their for-
mal judgment when a new competitor appeared, a low-
brow fellow. He, too, carried something in his hand
but it was not a work of art, it was a sledge hammer.
He walked up to the clock and he swung out and with
three blows he smashed up the clock, and everybody
said, why, to smash up such a clock, this was surely the
most unbelievable thing.

And that was how the judges had to judge.

And this is relevant to the present situation at Har-
vard. It is now 100 years since President Eliot started
converting what, after all, was an obscure college into a
great university, the greatest university in the land.
What has taken 100 years to create can be destroyed in
as many weeks. This university, like the clock in the
story, like all great works of art, is a frail and fragile
creation, however beautiful, and unless you do some-
thing about it, and unless you let the administration do
something about it, this wonderful work of art will be
destroyed and the guilt will be yours.
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Our organization is a wonderful work of art. It has
been put together. If destroyed, it will never be put to-
gether again. To each of us goes the responsibility of
seeing that it is the clock that survives and not the
sledge hammer.

[Prolonged standing ovation]

NS

The Good Old Days

From State of the Union Address, AFT Convention
Bal Harbour, Florida / August 1976

In my office is a copy of the American School Board
Journal, from about a year ago. The front page of the
School Board Journal—it is kind of a nostalgic issue—
the front page reproduces a line drawing from an issue
during the Depression, and it shows a president of a
school board as the captain of a ship and steering the
ship through the cloudy, stormy weather and seas.

Then, as you look through the inside of this issue,
there is a headline across two pages that asks, “Can you
remember the good old days when teachers’ salaries
were cut and they were unable to do anything about it?”

That headline in that issue of the Schoo! Board Jour-
nal is a pretty good summary of where we stand today.
Problems are very great, but never again will there be a
time when school boards can do that kind of thing
without getting a very, very good fight, and frequently a
successful one.

[Applause]

S

Teacher Unity—
Whether It Takes
5 Years or 60

From State of the Union Address, AF'T Convention
Bal Harbour, Florida / August 1976

Right now prospects for teacher unity are not very
optimistic, but I can say something and I hope that all
of you will agree with me. No matter how many times
the NEA talks about its nonnegotiable demands and
how important it is for teachers to keep fighting each
other and about professionalism—no matter how much
it talks about that, I want to come back here year after
year, whether it takes three or five or twenty or fifty or
sixty years, and say over and over again that we are will-
ing to sit down at the bargaining table and talk about it

and we are willing to compromise because there is no
reason the teachers of this country should not be united
and strong. We are going to work for that no matter
what the NEA position is at the present time.

SR

Labor Law Reform

From State of the Union Address, AFT Convention
Boston, Massachusetts / August 1977

We have before us at this convention a number of
key problems and issues.... The first of these major con-
cerns deals with labor law reform. I am sure that, when-
ever I go to a teacher meeting and start talking about
labor law reform, generally the people in the audience
feel, “Well, here we are, Al has been sent on a mission
by the labor movement to do something for somebody
else.” So, I want to say that if we manage to get the
labor laws of this country reformed, we will have done
the greatest single thing we could do to bring about
massive improvements in education in this country.

This connection is not far-fetched at all. First, let’s
take a look at where teachers have the right to organize.
Where do we have the right to bargain collectively;
where do we spend more on a public school system? If
you take a look at those states in this country where we
have organization, where we have public support, and
where we have legislation that is good for education,
those are places where there is a labor movement. Show
me a place where teachers still don't have collective bar-
gaining and still don’t have any rights: Those are the
states that do not have a labor movement.

In helping to develop laws that will enable those
workers who want to organize to do so, we are building
a political atmosphere that will help teachers as well.

I remember not many years ago, in the mid-1950s,
when I was active as a volunteer in what was then the
New York Teachers’ Guild, we had a newspaper. It
came out once a month, a four-page printed newspaper
called The Guild Bulletin. Most of the members of the
New York Teacher’s Guild at that time—which
amounted to about 5 percent of the teachers in the
city—wanted the newspaper delivered to them in a
plain, unmarked envelope, sent to their homes. One of
my contributions in organizing that local was to ask
members to distribute the union newspaper in schools,
to put it in the school mail boxes so that someone
would publicly acknowledge that he or she was a union
member.

Now, if that kind of fear existed in the city of New
York, #he labor town in this country, then what kind of
fear exists in North Carolina, South Carolina—I am
certain I am going to miss a state—Virginia, etc.? We
are in one of the few democratic countries in the world
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The Free Period

Where We Stand may have been Al’s most famous col-
umn, but it wasn’t bis first. In the late 1950s, when he
was a_junior high school math teacher and a volunteer for
the Teachers Guild, Al wrote a column called The Free
Period for the Guilds monthly tabloid, the Guild Bul-
letin. The column was reportedly one of the most popular,
talked-about features of the newspaper.

Here are some excerpts from Free Period columns that
appeared in 1958-1959. They are a series of short takes
on subjects that are still familiar—overcrowded class-
rooms, attracting qualified teachers, merit pay, bureau-
cratic administration, and the importance of teacher
unity. Also familiar is Al’s wonderful sense of humor, his
sharp eye for the irrational and absurd.

he Board has issued a booklet to new teachers

called Getting Acquainted. It’s full of useful infor-
mation on teacher absences, maternity leaves, pen-
sions, and the like. There is a page on the Staff Rela-
tions Plan which the Board has not yet recognized,
and it ends with a bold “DON’T BE DISCOUR-
AGED.” These last words would make a good title
for another pamphlet to be given to new teachers
after they find out that substitutes do not receive sick
pay, that they have been sent to schools where juve-
nile delinquency is a major problem, that they are
subject to a medieval personnel system. In short, give
out a new inspirational message whenever a teacher
finds that what he thought was a difficult job is really
an impossible one.

But we can be comforted by the fact that things are
pretty much the same all over the world. The Rus-
sians no longer kill their purged leaders...they send
them off to be teachers.

LBB

Acting as though there were an abundance of
teachers, Dr. Theobold exploded the bombshell of
merit ratings. 7he New York Times supported him in
the faith that supervisors could distinguish good
teaching from bad. Probably neither had read the re-
sults of a recent experiment with one-hundred princi-
pals all rating the same teacher. Thirteen said she was
the best they had seen; thirteen said she was the poor-
est.

Already the effects are clear. When one teacher
asked another for advice on how to introduce her class
to Julius Ceasar the reply was, “Why should T tell
you? I want the merit rating!”

LB

Recent reports of a teacher accused of working
with a vice-ring brings to mind a similar story of
some years back. When the young lady was asked
why she carried on her vice activities alongside teach-
ing she answered that, “In addition to teaching I
wanted to have professional status.” Asked why she
did not join the Guild to help bring professional sta-
tus to teachers she added, “I wouldn’t think of
that...everyone knows that joining unions is im-
moral!”

el

The shortage of teachers in N.Y.C. continues to be
a major problem. 7he New York Times reported that
the Board of Ed will meet this problem with a special
public relations campaign. Advertising is a good
thing, but before one goes about it, he should make
sure that he has a good product to sell. What can the
advertisers say about N.Y.C.? That we pay the lowest
minimum salary required by state law? That, in addi-
tion to the other difficulties of teaching here, the
prospective teacher is faced with longer hours? That
our city is the only major city in the nation that has
not granted a general salary increase in the past two
years? That neighboring communities have higher
salaries, better working conditions and more favorable
retirement laws? Perhaps these questions should not
discourage the Board. After all, if Madison Avenue
could help the cigarette companies convince the
American public that cancer was good for them, it
may yet sell some prospective teachers on a career in

N.Y.C.

LR

Bob Klein had a nightmare in which he read the
following ad on the School Page: We are forming a
new teacher organization!!! The Upper Manhattan
All-Girl Junior High School Married Men Teachers
Assn. Membership excluded all others—TU, Guild,
TA, HSTA, MET, K-6B, JCTO, JATO, NATO, and
XYZ. The goal of the UMAGJHSMMTA is teacher

unity.

SRR

One principal did not allow a teacher to place
Guild literature in teachers’ letter boxes. The princi-
pal argued that some teachers might not want to re-
ceive the literature! The principal was in the wrong.
The Guild and all other recognized organizations
have a right to use the letter boxes. Teachers who
don’t want the literature have a right to throw it away.
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that does not have 98 percent, or 95 percent, or 90 per-
cent of the workers organized; we have only about 25
percent. Why aren’t they organized? Is it that the work-
ers in the United States don’t want unions? Is it that
they don’t want contracts or grievance procedures or
higher salaries? It is not that at all.

Take a look at J. P. Stevens. The workers petition for
a union and the factory closes up and moves to another
state. By the way, that is good reason for passing labor
law reform. A lot of these factories in these Southern
states that needed tough labor laws moved from your
states, from my state. We lost the taxes for education
those companies would have provided. It is about time
we told the industries within our states that, if they
move South, they are going to have labor laws down
there that are just as good as the ones we have up here.

[Applause]

There is another reason why I say labor law reform is
the greatest single thing we can do to promote the
cause of education in this country. Go to the Congress
of the United States and try to get a good piece of leg-
islation out of the Senate. You need 60 percent of the
votes to prevent a filibuster—not 50 percent of the
votes, but 60.

National polls show that the public favors welfare re-
form; the public favors tax reform; the public favors a
national health security program; the public favors in-
creased aid to education. It may not be too difficult to
get a majority in the Congress to support these mea-
sures, but it is very difficult to get 60 percent.

What group is it in the Senate of the United States
that is able to hold up this legislation? Where do they
come from? Why do they always come back with the
same attitudes? The answer is they come from states
where the Right-to-Work committees prevail, where
there isn’t very much of a labor movement. If we could
build the same strength in the labor movement in those
states, we would be able to permanently shift that mar-
gin in the Congress of the United States. That would
make the difference between going home from each
session of Congress having gotten a few things but hav-
ing missed out on most of the big ones. It might even
mean finally being able to make some very major
breakthroughs. A strong labor movement in just two or
three of those states would bring us four or six senators
who would have different views from those who come
from those states now.

So, this is the first priority—labor law reform—be-
cause it is not just to help workers organize—of course,
that would be great. It is not just to help teachers orga-
nize—that will happen, too. It is to help each and every
one of us prevent the erosion of the economies within
our own states, and it is also to change the entire poli-
tics of the Congress of the United States so that we can
have a better chance of putting through the legislation
we need.

SENES]

Finding Hope
in One Another

From State of the Union Address, AF'T Convention
Boston, Massachusetts / August 1977

Last year and the year before, those of you who
spoke to delegates from New York City found that
those delegates who usually come here a happy, opti-
mistic crew were very despondent. They were faced
with thousands and thousands of layoffs. They were
faced with their colleagues leaving; with class size soar-
ing; with large-scale contract violations; and with the
question of whether the city itself would go bankrupt
and whether everything—the school system, pensions,
contracts, collective bargaining—might disappear. If it
disappeared in New York, it would not be New York
alone. I know that all of you throughout the country
have faced at one time or another in the last year or two
a school superintendent, or a school board member, or
a legislator, or a governor, or a mayor who said, “Well,
we are not going to give you that because we don’t want
to go down the way New York City is about to go
down.” New York was about to be used as the excuse
for every single anti-labor character in the country to
mistreat his employees.

Well, there is a difference now. New York didn't go
down. New York City’s teachers played a major role
working with banks; a major role in providing invest-
ment funds for the city; a major role in putting the city
back on its feet. This year New York City teachers, as a
result of their political influence, were able to get the
salary increases that were negotiated in 1975.

[Applause]

We were able to get a court decision so that the fines
that were supposed to have been $5 million were re-
duced to $50,000.

[Applause]

We now have a decision from the federal court
declaring that taking the check-off away from some
unions to punish them, but not others, is a violation of
the Constitution of the United States and will not be
endorsed.

[Applause]

We have seen thousands of our laid-off colleagues
returning and the restoration of many of the improve-
ments in working conditions that had been taken away.

It is important to look at that experience because
Philadelphia is now being hit with the same kind of
crisis. Bob Healey had to leave the convention today to
return to Chicago because of problems there. I hope
that it doesn’t happen, but I know that many of you
will, in this next year or two, face some very tough and
dark moments, similar to what teachers in New York
City faced. There will be moments when for the first
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time in years your members, who at this moment have
this great faith in their union organization, will turn
around and say, “What good is the union, what good is
the contract when all this is happening?”

All the work it took all these years to build will be in
danger because an immediate loss of that magnitude
leads our members naturally to lose faith in the union
collective bargaining process and the political process
itself. It is therefore important to have before us an ex-
ample of those who have returned from the world of
the near dead and have begun to feel some sense of op-
timism and some sense of cheer in terms of their orga-
nizational relations....

We are going to have a message to bring back to
teachers. It is not going to be a simple message or slo-
gan; it is complex. What we are going to have to bring
back is the message that we are living in a tough, com-
plicated world where 10, or 15, or 20 major issues that
at this very moment they have no interest in, will de-
cide the future of teachers, the future of collective bar-
gaining, the future of public education in this country.

I am confident that with the work we do, we are
going to succeed in the next few years; we are going to
get our programs through.

S

President Shanker Asks

for a Dues Increase

From State of the Union Address, AFT Convention
Washington, D.C. / August 1978

A few months ago, the executive council engaged in
a lengthy analysis of our organizing prospects, and we
found that there are hundreds of thousands of teachers,
some of them in districts we've already organized, some
of them in younger locals, many of them in higher edu-
cation; and there are large numbers of professionals
working in hospitals or for state or local agencies as
lawyers or librarians. We felt that we needed to make
an investment, take a chance, and employ additional
organizers and get some money together so that if, in
your state, you've got a good opportunity and you call
the AFT and say, “Look, we've got a good chance of
doing something here, but we don’t have the where-
withal, we need your help,” we won't be sitting here in
Wiashington saying, “Sorry, we don’t have it.”

So we have just adopted a budget that is in deficit;
we are budgeting a deficit of approximately $1 million
for this coming year. We expect that part of that deficit
will be made up by the fact that, with more staff and
more money and more programs, we will be organizing
more members, and, therefore, we will have a greater
income.

But all of us know that organizing is not something
that pays off in five minutes or in one day or in one
month. Just think of how long it took your local to get
established and how long it took to get collective bar-
gaining and how long it took to build a majority.

So we will probably be coming back here next year,
and I wish to put everyone on notice in terms of our
problems, in terms of our prospects, and also in terms
of our competition.

As long as the NEA puts more and more money
into campaigns against us, we will surely not win unless
our resources are comparable.

Therefore, next year we expect that we will be back
here, and one of the items on our agenda will be a con-
sideration for an increase in our per capita.

Now, look around this hall. Many of us are from lo-
cals that were very small five years ago, ten, 15 years
ago, and 20 years ago—very small and struggling.

And at some time in the life of each and every one
of us—I know it was true for us in New York City,
which I remind you was a small local in 1960, and ’61
and ’62—there was an opportunity to organize all of
the teachers where we were, to stop being a minority,
and to engage in collective bargaining. There are very
few of us who did it by ourselves. In New York City, we
didn’t do it by ourselves—I remember a convention of
the AFT much smaller than this, where the big debate
was, should we give New York City, or lend New York
City, $50,000? And it was quite a debate. Both at the
council and at the convention. That investment turned
out to be a very good one. And there was help from lo-
cals across the country.

Well, I think that all of us who come from large lo-
cals and successful states should realize that sitting in
this room are people from locals that are just like the
locals that they were part of 10 and 15 years ago. These
people are courageous; they are in parts of the country
where it’s not very popular to be in the union. There
are people sitting in this room who have lost their jobs
as a result of union activity and who are waiting to get
their jobs back, to rebuild their unions, and make them
greater. They are here, many of them, at their own ex-
pense.

I know the executive council believes that those of us
in locals and state federations that have made it just
have to think back a very short period of time, to when
we had to rely on those who were successful, and I am
sure that when next year comes, and we have to pay for
the programs that are going to help our brothers and
sisters who are just beginning to build—help them
reach the same success that the rest of us have
achieved—that we’re going to come back and we’re
going to approve whatever it takes to give them the
help to build the unions they need in their parts of the
country.

SENES]
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George Meany

Convention Proceedings
Washington, D.C. / August 1978

President Shanker: President Meany, I think there
are at least two surprises in this convention hall. One is
that most of the teachers sitting out there at one time
in their careers never would have dreamt that they
would be members of a labor union; and the other one
is that maybe you never dreamt that there would be a
union of teachers this size and this strong and this
much a part of the American labor movement.

We are very happy to have President Meany with us
today. He has not been at a previous convention be-
cause at this time of the year, two things happen: Presi-
dent Meany has a birthday [applause] and there is usu-
ally a plumbers convention.

This is a good occasion for us to spend a minute or
two thinking about what George Meany means to us
and what George Meany means to this country.

We have had labor leaders who are labor leaders and
they can be fine leaders and excellent leaders in fulfill-
ing that function, but George Meany’s view of the
function of a leader of American labor has been unique.
It has been a broadening one. It has not been one con-
cerned with mere narrow self-interest, although there is
nothing wrong with workers organizing and fighting
for their self-interest, since everyone else does.

Under George Meany, the American labor move-
ment has become the spokesman for millions and mil-
lions of people who are powerless, who do not have
unions. If we look at the social legislation that has been
passed throughout the years—and after many bitter
struggles—I think we could say that there is not a sin-
gle piece of that legislation, whether it be minimum
wages, whether it be safety standards, whether it be ad-
vances in rights to unionize and organize, whether it be
health and medical care, whether it be civil rights or the
non-acceptance of certain appointees to the Supreme
Court, or whether it be leadership in the impeachment
of a president of the United States—that would have
been accomplished without the strength of the AFL-
CIO. These are all issues on which George Meany
took the first step.

But George Meany’s interests go beyond the borders
of this country. For many years he was personally active
in Europe—in the various international organiza-
tions—and just as he has fought for civil rights and the
rights of workers in this country, he has educated
Americans to the view that our own freedoms are not
safe where others do not enjoy them.

And unlike some who don’t like totalitarianism in
Chile, but don'’t say a word about it in Czechoslovakia,
George Meany is a giant who has condemned totalitar-
ianism and the refusal of governments to allow free

labor movements to exist.

He has done that without being selective. He has
condemned those practices on a single standard of
morality wherever they exist.

It did not come as a surprise that when Solzhenitsyn
was expelled from the Soviet Union, it was on the plat-
form of the AFL-CIO that he chose to make his first
statement to the West; or that Vladimir Bukovsky’s
mother wrote to George Meany when Bukovsky was
dying in a Soviet psychiatric prison.

Above all, he has helped us and other public em-
ployees with support wherever we have been in trouble.
There have also been tremendous efforts on behalf of
farm workers. Under George Meany, the labor move-
ment has entered fields in which it never had strength
before.

George, we are very happy to have you here. I would
like to introduce you to the 2,000 leaders of the Ameri-
can Federation of Teachers.

[Standing ovation]

S

A Million or More
in '84
Conwvention Proceedings

San Francisco, California / July 1979

These buttons, “A million or More in ’84”—one del-
egate came up to me and he said: “You know, I tried to
figure out what that button means, ‘A million or more
in ’84. I have spent a number of hours on it.

“Last night it just came to me. That is the finest and
best salary program you have ever come up with.”

[Laughter and applause]

U]

Supreme Court

Wrong in Yeshiva Case

Where We Stand / March 2, 1980

he United States Supreme Court decision in
the Yeshiva University case was dead wrong
and may haunt labor relations for years to
come. In 1974 the Yeshiva University Faculty
Association, an unaffiliated union, petitioned the Na-
tional Labor Relations Board seeking to represent full-
time faculty at 10 of Yeshiva’s 13 schools in collective
bargaining. Yeshiva University used a unique argument
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in opposing the right of the faculty to be represented by
its own union. According to Yeshiva, faculty members
are not really employees covered by the labor law. They
are really managers and supervisors—bosses of sorts.
This was news to the faculty.

The NLRB disagreed with Yeshiva. An election was
held, and by secret ballot the Yeshiva faculty voted to
be represented by YUFA. Yeshiva refused to bargain
with the union. Instead it appealed the decision of the
NLRB both within the labor board itself and finally in
the federal courts. Last week, Yeshiva won its case in
the 5-4 Supreme Court decision.

Justice Powell, writing for the majority, cited the fact
that the faculty participates on many committees and
makes recommendations “to the dean or director in
every case of faculty hiring, tenure, sabbaticals, termi-
nation, and promotion. Although the final decision is
reached by the central administration on the advice of
the dean or director,” Powell wrote, “the overwhelming
majority of faculty recommendations are implemented.”

Powell stated that the labor law was intended to
apply to management-employee relations “that prevail
in the pyramidal hierarchies of private industry” and
not in “mature” private universities where this system of
shared authority “evolved from the medieval model of
collegial decision making in which guilds of scholars
were responsible only to themselves.”

Justice Brennan strongly dissented. Brennan argued
that the primary decision-making structure is hierar-
chical, with “authority ... lodged in the administration,
and a formal chain of command runs from a lay gov-
erning board down through university officers to indi-
vidual faculty members and students.” At the same
time there is also a network that allows the faculty
members to share their expertise by giving advice to the
administration on many matters. While the university
may try to follow the faculty’s advice, “the University
always retains the ultimate decision-making author-
ity...and the administration gives that weight and im-
port to the faculty’s collective judgment as it chooses
and deems consistent with its own perception of the in-
stitution’s needs and objectives.”

Also, managers are hired, fired, and held accountable
for the decisions they make by their effectiveness as
managers. Faculty members are not evaluated on their
committee participation, advice to management, or loy-
alty to the administration. “Indeed,” wrote Justice
Brennan, “the notion that a faculty member’s profes-
sional competence could depend on his undivided loy-
alty to management is antithetical to the whole concept
of academic freedom. Faculty members are judged by
their employer on the quality of their teaching and
scholarship, not on the compatibility of their advice
with administration policy.”

The fact that the Yeshiva faculty voted for a union
shows that the faculty does not see itself as manage-
ment. “Indeed, on the precise topics that are specified

as mandatory subjects of collective bargaining—wages,
hours, and other terms and conditions of employ-
ment—the interests of teacher and administrator are
often diametrically opposed,” Brennan said, and he
charged the court’s majority with viewing Yeshiva’s fac-
ulty through rose-colored glasses. The great medieval
university is no more. “The university of today bears
little resemblance to the ‘community of scholars’ of
yesteryear. Education has become ‘big business,” and
the task of operating the university enterprise has been
transferred from the faculty to an autonomous adminis-
tration, which faces the same pressures to cut costs and
increase efficiencies that confront any large industrial
organization. The past decade of budget cutbacks, de-
clining enrollments, reductions in faculty appoint-
ments, curtailment of academic programs, and increas-
ing calls for accountability to alumni and other special
interest groups have only added to the erosion of the
faculty’s role in the institution’s decision-making pro-
cess.”

By denying collective bargaining rights under law to
the faculty, Justice Brennan wrote, the Court has re-
moved a deterrent to “unreasonable administrative con-
duct” and has made it more likely that “recurring dis-
putes will fester outside the negotiation process until
strikes or other forms of economic warfare occur.”

The immediate effect of the decision will be a flood
of legal appeals. While the decision applied only to
Yeshiva and universities that are similar, the courts and
the NLRB will have to decide in each case which uni-
versities provide faculty participation sufficient to turn
faculty members into bosses and which do not.

The decision may have an impact in private industry.
It may be that many of the management consulting
firms hired by big business to prevent their workers
from unionizing will now have a new weapon. Why not
allow workers to participate in committees, to give ad-
vice to higher ups—and then argue that they should
not be covered by labor law? The decision will also
cause problems for a number of liberal reformers who
have been trying to change the nature of work in
America. Many support a practice that has taken hold
in a number of European countries—the idea that em-
ployees should be represented on boards of directors
and at every level from top to bottom in the decision-
making process. Those who advocate that approach
here will now have to ask themselves whether giving
workers a greater voice in management will not endan-
ger their right to bargain collectively.

The decision will be debated for years to come, but
perhaps the most incisive analysis came from AFL-
CIO president Lane Kirkland, who quipped that the
relationship of the faculty to Yeshiva was more like that
of a fire hydrant to a dog.
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Get Interested
in Tariff Policies

From “Teacher Unions: Past, Present and Future
Influence”

Harvard University Graduate School of Education
March 1980

Politics and education were pretty separate for a long
period of time, but in the 1970s something happened
that has not yet been fully accepted by the educational
community. In the 1970s there appeared, to anybody
who wanted to look at it or understand it, a direct link
between the state of the economy and education. The
NEA, the National School Boards Association, the
American Association of School Administrators, the
National PTA—develop your list of organizations and
ask yourself, “Have any of these organizations ever
taken a position on any of the major national issues:
taxation, unemployment insurance, Humphrey-
Hawkins, national health security—you name it.” The
answer is no. Why? Well, they say, we are educational
organizations; we deal with educational issues; we're
apolitical. I was in Michigan early in the 1970s, talking
to a group in a place that looked like this, to an audi-
ence like this—except the audience there was mostly
teachers—and toward the end of the evening, some-
body asked a question—it was obviously going to be
the last question of the evening. They said, “Mr.
Shanker, we are Michigan teachers. You're about to
leave. What do you think we ought to be most con-
cerned with?” I was kind of tired and I was a bit flip
and I said, “I think you ought to be most interested in
tarift policies.”

First they looked and then they laughed, and I said,
“Now look, I know it’s late in the evening and it
sounded as though I was just trying to be flip about
this, but think about it. You've got a huge oil industry
in this state. One of the things that teachers and school
board members and others in the education community
do not understand is that we get our money from taxes;
and taxes depend on the productivity of the private sec-
tor. The private sector in this state is going to be very
much affected by an inflow of foreign cars.” This was
before the energy crisis, so I didn’t talk about energy.
But I said, “What happens to education is going to de-
pend on a great many issues that none of you have ever
bothered to think about as teacher unionists or as
school board members, and I can’t think of any other
group in this country that is as divorced in its thinking
and concern about the source of its money as are people
in education. We think that because we’re in a noble
field, that somehow it will flow.”

Well, it’s too bad; a few years later there were all
these workers in Michigan who were laid off, but even

after the 1970s, with the layoffs of school teachers,
with bankruptcy or near-bankruptcy of school systems,
with schools shut down for periods of time, we still do
not see the major education organizations in this coun-
try taking any positions on the economic issues that
would make a difference.

SENES]

Accidents that
Created 2 Union

From “Teacher Unions:

Past, Present and Future Influence”

Harvard University Graduate School of Education
March 1980

We are so accustomed to picking up newspapers or
listening to the media, watching and hearing talk about
the negotiations or the lobbying of teacher groups, that
most of us have a feeling that this was always so. Actu-
ally, the development of teacher unions is a very recent
phenomenon in this country. It was not until the very
late 1950s in New York City that the teachers’ union
decided to move toward collective bargaining.... If you
want to ask the question, “Why is it that all of a sudden
a teachers’ union decided that it should behave like a
union and really be a union?” There were a number of
accidents of the time. One of them was the fact that
two of the subways in New York City—the IRT and
the BMT, which used to be private railroads—went
bankrupt and the city had to buy them or take them
over because it had to maintain those mass transit facil-
ities. And once the city took them over, it took them
over together with the union that was there. It was sim-
ilar to the nationalization of various industries in Euro-
pean countries after World War II, where...all of a sud-
den you had government involved in a collective bar-
gaining relationship that it had not engaged in before.
So teachers and other public employees in New York
City said, “Well, they’re government employees. If they
can do it, why can’t we?” Of course, another event of
the period that was very important was the develop-
ment of the civil rights movement, especially the activi-
ties of Dr. King, and the notion that public employees
might strike was against the law. Franklin Roosevelt
had made strong statements—you don’t have to go to
Cal Coolidge. Roosevelt was pretty tough and so were
other relatively liberal and pro-labor politicians. But
what the civil rights movement of that period did was
to raise the issue of whether it was not a proper thing
to violate the law on occasion, if it was for a good pur-
pose. And the combination of the subway workers’ hav-
ing these rights, so that obviously it was not illegal or
impossible, and the example of the great esteem in
which many held the violations of law—civil disobedi-
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ence—in the civil rights movement, those two provided
a very strong background for the development of
teacher unionism.

Keeping an Eye
on the White House

Conwvention Proceedings

Detroit, Michigan / August 1980

[“Hail to the Chief”]

Announcer: The President of the United States.

[The delegates arose, applauded, cheered and whistled as
the President of the United States entered the room.]

[President Carter shook hands with some delegates as the
AFT Escort Committee accompanied the President to the
podium.]

[Applause and cheers continuing]

[President Carter greeted members of the AFT Execu-
tive Council.]

President Shanker: Mr. President, your visit here
today is very special. You are the first president of the
United States to visit a convention of the American
Federation of Teachers.

[Prolonged applause and cheers]

I guess that tells us something about ourselves and
how far we have come, and it tells us something about
you and your concern for us.

[Applause]

We have quite a number of foreign guests here—and
also I think quite a few of our own delegates—who
have raised questions about this confusing relationship
that we have. We are on the same side a good part of
the time and, at other times, we have some pretty
tough fights.

I am reminded of some years ago when I was in
Washington for an AFT conference. I had a few hours
before the conference began. I took my oldest son
Adam for a walk and we walked by the AFL-CIO
building.

I said, “Adam, would you like to go in there?”

And he said, “Sure.”

We went in and I picked up the phone to see if
George Meany was upstairs.

He said, “Come on up.”

I said, “George, this is a social visit. I have my seven-
year-old son with me.”

He said, “Come on up.”

He took Adam over to the window that, as you
know, looks down at the White House.

[Laughter and applause]

George said, “Adam, do you know why the president
of the AFL-CIO has this office up here with this win-

dow?”

Adam said, “No.”

George Meany said, “It is because whoever repre-
sents workers always has to keep an eye on what is
going on down there.”

[Cheers, laughter, and applause]

We can be very proud, as we watch the tragic events
in Poland, that we have a country where government is
expected to act like government and labor is expected
to act like labor.

M. President, we are here to give you our enthusias-
tic support, but we intend to continue watching what
goes on in the White House [laughter] and as usual, we
will express our views in a forthright manner.

[Standing ovation accompanied by laughter and cheers]

SR

What I'm Proudest Of

From A Great Union Celebrates a Milestone”
Where We Stand / December 15, 1985

Interviewers often ask what I'm proudest of. There
are many things that come to mind—helping to build a
great union (now 85,000 strong in New York City),
helping teachers win a solid voice in their own destiny,
playing a role in the American labor movement, speak-
ing for freedom here and everywhere in the world. But
if T had to pick one thing, I'd say it’s this: organizing
classroom paraprofessionals and negotiating for them
not only better salaries and benefits (including, finally,
pensions) but a career ladder that enables each of them
to go to college and, by virtue of their own hard work,
to become teachers...and join the struggle of teachers to
improve their profession.

In 1969, when the UFT sought to represent para-
professionals, we had just come off a long and bitter
strike over Ocean Hill-Brownsville, with a divisive
racial component. The “paras” were mostly minority
women, hired by local districts with antipoverty
funds...but with low salaries, no benefits, no job secu-
rity. Nobody but a few of us believed we could win the
election. When the ballots were counted, it was some
300 paraprofessionals in Ocean Hill-Brownsville, hired
by our recent adversaries, who put us over the top. It
was a very moving vote of confidence.

The paras have done us proud. Thousands have be-
come teachers, many with master’s degrees, a few on
their way to the Ph.D. Many thousands more are in the
pipeline. And those who choose to remain paraprofes-
sionals perform a needed and vital service in the class-
room. They have strengthened our union and our
schools immeasurably.
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The AFFT

From remarks to the Texas Federation of Teachers
Convention

Corpus Christi / June 1987

Every day I go into a hotel or airport, and every day
somebody says, “Hi, Al.” And I turn around, and I
want to see if I know that person, maybe it’s a relative.
The person says, “You don’t know me. I used to be a
teacher.” Nobody ever says, “Hi, Al, I used to be a sur-
geon.” [Laughter]

The whole country is full of ex-teachers. A couple of
years ago, I thought of quitting as president of the
AFT and starting a new organization called the Amer-
ican Federation of Former Teachers. It would be just
loaded with people.

SR

From 106 Teacher

Organizations to One

From remarks to the Rochester Teachers Association
Leadership Conference
Rochester, New York / Fall 1988

I find it very helpful as I think about all the obstacles
that we encounter to think back to some other so-
called hopeless situation that turned out not to be
hopeless, even though no one could’ve predicted that it
would come out the way it eventually did.

One of the biggest problems we had was that in
1960, there were 106 teacher organizations in New York
City, one for each division, each religion, each race, and
for each grievance. There was a group called the Sixth
and Seventh Grade Woman Teachers’ Association of
Bensonhurst. Something had happened at some point
and they started an organization. No, no joke. There
was also a group that tried to bring them all together
called the Joint Committee of Teacher Organizations.
Our organization was one of the 106. Now, believe it or
not, in those days in New York City, teachers thought
that you were better off if you did not have one organi-
zation for all the teachers because if you had one organi-
zation, it would neglect their specific concern or issue.
They said, “One organization is not really going to lis-
ten to me.” And so, when I went to schools to talk to
teachers, theyd say, “Well, we only have 300 members
in our organization so we can be effective.” I would say,
“What? In a city with 50,000 teachers you're going to be
effective with just a handful of teachers?” Theyd say,
“Sure, look at how expensive it is to give something to
everybody. As a small group we’re going to just ask for
something for ourselves. It’s a lot cheaper.” That’s the

kind of thinking we had to fight.

There was a historic opportunity, as it turned out, in
1960-61. Everything that happened there could’ve
happened a different way. It could’ve happened that the
teachers would vote against collective bargaining. Now,
if New York City teachers had voted against collective
bargaining, that would’ve been it. People would have
said, “Right here in the labor center of the world,
where they have a right to have an election, the teach-
ers themselves turned it down.” That would’ve been the
end of it.

Now once the teachers voted and we were elected,
there were lots of unanswered questions because no one
had ever negotiated for public employees. We weren't
experienced; no one was experienced in this field. Did
we have a right to a written agreement? Did the gov-
ernment have a right to enter into such an agreement?
Did the government have the right to enter into more
than a one-year contract, given the fact that budgets are
only for one year and school boards change? Did the
government have the right to say that an impartial arbi-
trator will resolve a grievance that may result in the ex-
penditure of taxpayers’ money? Would it be legal? Con-
stitutional? Could it be done?

As we went into collective bargaining, we didn’t
know the answers to these questions. But there are cer-
tain times when grabbing an opportunity can make a
tremendous difference for everybody. Had we gone into
negotiations and settled for a memorandum of under-
standing, a resolution of the board—things short of a
contract—had we settled on an agreement that had no
arbitration in it because we accepted the idea that the
government cannot submit itself to impartial arbitra-
tion—whatever we did at that point would be the
precedent for the rest of the country. Fortunately, what
we did turned out to be pretty good and set a pattern
that created genuine collective bargaining over time.
It’s also important to note that it took about 15 years
before most teachers accepted the concept. And there
are still debates today in Texas and Mississippi and
elsewhere as to whether collective bargaining is the
right thing for teachers. It’s not over yet! It’s over for
the majority, but it’s still not over for some.

BB
Becoming
a Pension Expert

Taped interview with Albert Shanker
October 1990

I would get to as many school meetings as I could
once I became a full-time national field representative
in 1959, but it was very hard to get teachers to invite
you at that time. After all, questions of unionism were
not exactly burning issues. But about the time that I
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was hired, there was a change in the pension law. It al-
lowed teachers to choose an option so they could retire
after 30 years instead of 35 years. However, in order to
choose the 30-year option, the teacher had to change
the rate of contribution. As I went to my first few
schools and sat in the office getting questions from
people in the schools, I realized that they didn’t under-
stand how the pension system worked. So I went to
some union people who knew the system and learned
as much as I could about it—not in a technical way, but
basically about how it worked. Then, I sent letters to
every one of the 1,000 schools saying that Al Shanker,
a new staff member working for the New York Teach-
ers Guild, was a pension expert. The letter went on to
say that the largest sum of money teachers were ever
likely to collect in their lives was their pension. And the
changes that they made in it would affect their future
livelihood, and so forth.

As a result, I got hundreds of requests to come to
schools, and I developed a 20- to 25-minute talk about
how the pension system worked, which turned out to
be a very good lesson. In most of these schools, the
teachers said, “Now I understand how it works. I never
understood before.”

It also happened, at about that time, that there was a
very significant union victory in the pension field. New
York City and New York state teachers had been sent a
letter telling them that they would get a lower pension
than they had expected when they joined the system
because the mortality tables had been changed.

Our union had gone to court. We hired a major con-
stitutional attorney, who argued that the New York
State Constitution says public employee pensions con-
stitute a contract between the state and its employees
that may not be diminished or impaired. So changing
mortality tables after teachers had gotten into the sys-
tem was a violation of the contract. And we had won.

The case was a $40 million victory, just for New
York City, and in the state it was something like $50
million. So after explaining the workings of the pension
system to these teachers in the schools, I pointed out
that we had just won this big fight for them. Even if
the union did nothing but fight for their pensions and
act as a watch dog, the $18 a year in dues would be well
worth it to protect their hundreds of thousands of dol-
lars in investments. Of course, once I was there, I was
able to answer questions about things like why teachers
don’t have a duty-free lunch period and talk about why
I joined the union. And that became the way in which
I got into a large number of schools—as a pension per-
son.

Then, of course, afterward when we had other issues
such as salaries or collective bargaining or the staff rela-
tions plan, I would write letters to schools telling them
to invite Al Shanker; he’ll speak to you on this issue,
whatever happened to be the hot issue of the day.

SENES]

The Hamlet, N.C., Fire

Where We Stand / January 5, 1992

hen I was growing up, the Triangle Shirt

Wiaist fire was still vivid in people’s

memories. I often heard my mother, a

garment worker and an ardent trade
unionist, talk about how 150 workers, most of them
young women, were killed in that fire. Many of them
died struggling to escape through exit doors that were
locked from the outside because the factory owners
were afraid of workers’ stealing the garments. Others
were killed as they jumped from windows to get away
from the flames. That fire was 80 years ago, and most
people thought nothing like it could ever happen again.
It was part of a bygone era before there were unions
and health and safety laws to protect workers and in-
spectors to enforce the laws. But we were wrong—as
we found out with the Imperial Food Products fire in
Hamlet, N.C.

Last September 3, a fire broke out near the deep-fat
fryer in Imperial’s chicken-processing plant and spread
quickly through the one-story building. The plant had
no windows and no sprinkler or fire alarm system. And
workers who got to the unmarked fire exits found some
of them locked from the outside. Imperial’s manage-
ment was using the same “loss control” technique as the
bosses at Triangle Shirt Waist—and with the same re-
sults. Twenty-five of the 90-odd employees working at
the time were killed, suffocated by the black smoke that
filled the plant, and 55 more were injured.

What about the workplace health and safety laws
that should have protected these workers? What about
the inspectors? When states have budget crises and cut
back on their services, few people are concerned if some
state employees get laid off and some positions go un-
filled. People tend to think of these employees as bu-
reaucrats who are not doing anything much. They don't
think that many of them provide crucial services—like
inspecting workplaces to see if they are safe.

That was part of the problem in North Carolina.
The state Occupational Health and Safety Administra-
tion (OSHA) had only 22 safety inspectors and 13
health inspectors—reduced from the 77 required by
law. Imperial’s chicken-processing plant should have
been well up on their list anyway: It was one of 3,213
(out of 180,000) North Carolina workplaces in the
“high hazard” category, and there had already been a
fire there in 1984. But given the level of staffing and
the work schedule at North Carolina OSHA, it would
have taken the agency 30 years to check out all the
“high hazard” workplaces. No one ever got around to
inspecting the plant in Hamlet.

As for the union, North Carolina is a state whose
right-to-work laws discourage unionization, so the
workers at Imperial didn’t have one. Of course, they
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could have complained anyway. But ask yourself how
likely that was. The majority of Imperial’s workers were
poor women—and many were single mothers—who
worked at or slightly above the minimum wage. Most
of them probably had no idea that Imperial was break-
ing the law and that there was a government agency to
which they could complain. But even if they had
known, there are few jobs in Hamlet, and unemploy-
ment there is high. Employees knew the company
would have no trouble replacing them if they made
trouble. And how many would take a chance of losing
the only job they were likely to get?

The other day, the North Carolina Department of
Labor hit Imperial Food Products with more than
$800,000 in civil fines, citing 54 “willful” safety viola-
tions, 23 “serious” violations, and 6 “other-than-seri-
ous” violations in the Hamlet plant. You can call this
good news because it is the biggest fine for violations of
this kind ever levied in North Carolina. On the other
hand, it seems a ridiculously small fine for operating a
plant under conditions that killed 25 people. Does it
send a serious message to other companies that put
their profits above the safety of their employees? Are
workers in North Carolina’s other nonunionized work-
places much safer now?

It’s fashionable to say that unions aren’t necessary
anymore. They were important in the bad old days
when individual workers were helpless and subject to
exploitation by unscrupulous bosses. Nowadays, em-
ployers are said to be more enlightened. And if they
aren’t, a worker can take advantage of our enlightened
labor laws to complain about working conditions that
are unfair or dangerous. That sounds good, but the re-
ality is not that simple.

Even good labor laws are no protection if the gov-
ernment can't afford to hire people to enforce them—or
if the punishment meted out to offenders is little more
than a reprimand. It’s also true that even good laws are
not self-enforcing. They won't work unless employees
complain about infringements. But how many people
would be willing to risk their jobs by calling an inspec-
tor to a workplace where there’s no union? And, with-
out the support of a union, how many are wealthy—or
crazy—enough to challenge an employer to get their
rights under the law?

My mother also used to say that some bosses were
monsters but most were not. Bosses made their money
by saving a penny here and a penny there. And if they
ignored some safety precautions, that was often because
the possibility of an accident seemed remote while the
likelihood of making a profit was right there. That
didn’t make all bosses evil, she said, but it did mean
that workers needed unions to protect their interests.
Most workers still need that protection. The 80 years
between the Triangle Shirt Waist fire and the tragedy
in Hamlet, N.C., have changed many things, but that’s

not one of them.

The Pool

Conwention Proceedings
Pittsburgh, Pennsylvania / August 1992

Just as you were giving that introduction I was
handed a note that says, “Dear Al, please limit your
speech to 57 minutes...

[Laughter]

... because as a single mother I need the pool money
to pay for two college tuitions.”

[Laughter with applause]

Well, I'll try, but I do it from rough notes. So I can't
be sure.

SR

Roll the Union On

From State of the Union Address, AF'T" Convention
Anaheim, California / July 1994

I'd like to start with where our union has come from
and where we are as a result of our efforts over the last
two years.

You know that most of the labor movement has been
in decline, but the AFT is one of a handful of unions
that, year after year—and this year is no exception—is
bigger and stronger than before.

[Applause ]

We just passed 850,000 members and grew more
than 56,000 since our last convention.

[Applause]

When you take into account the tremendous amount
of turnover, the retirements, the people who pass away,
people who just decide to leave teaching for some other
job or profession, this means that to grow by 56,000
and to reach this number, we had to sign up more than
2,000 members every week over the last two years.
Now, that growth has taken place in all sectors, K-12
teachers, higher education, school-related personnel,
health care, state and local government workers, and
retirees.

We had 200 representational elections since our last
convention, and out of the 200 we won 164 all over the
country.

[Applause]

This is a win rate of more than 80 percent. Again,
among the top one, two, or three unions in the AFL-
CIO.

As you know, we start generally with a few active
members and we go into an election, but within those
bargaining units there are more than 27,000 potential
members—again, in every sector. Were continuing to
grow in states like Texas, Louisiana, West Virginia, and
Mississippi, which do not have collective bargaining
rights by law; and we have to struggle much harder in
those states just to have a union, let alone to get collec-
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